
 

Delaware Model Unit Gallery Template:  Health Education 
 

This unit has been created as an exemplary model for teachers in (re)design of course 

curricula.  An exemplary model unit has undergone a rigorous peer review and jurying 

process to ensure alignment to selected Delaware Content Standards. 

 
Unit Title:    Foods to Help Me Grow Healthy 

Designed by:   Joann McIlvain 

District/Agency:   Division of Public Health 

Grade Cluster:   K-2 

Time Frame:   3 Lessons 

 _________________________________________________________________  

Summary of Unit 

Young children are able to distinguish between healthy and unhealthy foods through the 

guidance of the adults in their lives.  They are capable of distinguishing between packages, 

and as they recognize more words, they can make further distinctions.  Practicing good 

eating habits early in life is beneficial throughout life. 

 _________________________________________________________________  

 

 

 

Stage 1 – Desired Results 
(What students will know, be able to do and understand) 

 _________________________________________________________________  

Delaware Health Education Standards 

 1. Students will understand essential health concepts in order to transfer knowledge into 

actions for life.  Specify core concepts to be addressed: 

 Nutrition, Personal Health & Wellness 

  2.  Students will analyze the influence of family, peers, culture media, technology and other 

factors on health behavior.*  

  3.  Students will demonstrate the ability to access information, products and services to enhance 

health.*   

  4.  Students will demonstrate the ability to use interpersonal communication skills to enhance 

health and avoid or reduce health risks. 

  5.  Students will demonstrate the ability to use decision-making skills to enhance health. 

  6.   Students will demonstrate the ability to use goal-setting skills to enhance health. 

  7.  Students will demonstrate the ability to practice health-enhancing behaviors and avoid or 
reduce health risks. 

  8.   Students will demonstrate the ability to advocate for personal, family and community health. 

* Includes technology integration 

Big Idea:  Health is Personal Power  

Unit Enduring Understanding 
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� Full-sentence, important statements or generalizations that specify what students should understand from 

the Big Ideas (s) and/or Content Standards and that are transferable to new situations. 

Students will understand that… 

• Health is influenced by multiple factors. 

• People, places, and things compete for our health choices. 

• Food packages help me make healthy choices. 

 

Essential Questions 

What is Health? 

What prevents people from practicing healthy behavior? 

 

Unit Essential Questions 

� Open-ended questions designed to guide student inquiry and learning. 

• Who’s right and who’s wrong? 

• How do I choose? 

 

Knowledge and Skills 

� Needed to meet Content Standards addressed in Stage 3 and assessed in Stage 2. 

 Students will know… 

• Where to look to check if food choices are healthy. 

• How to find “clues” on food packaging. 

• The name and reason we need a variety of nutrients in our diet. 

 Students will be able to… 

• Identify foods in the five food groups. 

• Select food for healthy eating. 

 

 

 

 

 

Stage 2 – Assessment Evidence 

(Evidence that will be collected to determine whether or not Desired Results 
are achieved) 

 _________________________________________________________________  

Suggested Unit Transfer Task(s)  
 An effective transfer task for ALL students should be designed to include: 

� Complex, real-world, authentic applications 

� Demonstration of high-level thinking with one or more facets of understanding (e.g., explain, interpret, 

apply, empathize, have perspective, self-knowledge) 

You have been awarded the task of choosing foods for your school’s harvest time festival 

lunch meal.  Which of the following would provide a healthy meal containing all five food 

groups? 
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 Turkey Mashed Potatoes Cotton Candy 

 Punch Green Beans Dinner Roll 

 Lemonade Milk Chocolate Cake 

 Apple Slices Stuffing 

 

 

Rubric(s) 

� Scoring guide to evaluate transfer tasks used as evidence of student proficiency 

 
 An effective scoring guide should: 

� Measure what is appropriate for the Content Standard that is assessed.  

� Provide opportunities for differentiation of the transfer tasks used as evidence of student proficiency. 

 

4. Students will consistently choose foods from the five food groups and healthy beverages 

when performing the transfer task.  They will demonstrate accurate information when 

reviewing their food diaries and show proficiency in food choices and beverage choices.  

If a poor choice was made in the food journal, the students will recognize that as a poor 

choice and know why it is so (too much fat, empty calories, excessive sugar, etc.). 

3. Students will usually choose foods from the five food groups and healthy beverages 

when performing the transfer task.  They will usually demonstrate accurate information 

when reviewing their food diaries and show some proficiency in food choices and 

beverage choices.  They will show less ability to recognize and explain personal food 

choices. 

2. Students will sometimes choose foods from the five food groups and healthy beverages 

when performing the transfer task.  They will demonstrate limited proficiency in food 

and beverage choice and limited ability to recognize and explain good and poor personal 

food choices. 

1. Students will have minimal success at choosing foods from the five food groups and 

healthy beverages when performing the transfer task.  They will have minimal or no 

proficiency in food and beverage choice and little or no ability to recognize and explain 

personal food choices. 

 

 

Other Evidence 

� Performance Assessment(s) for student understanding of the Stage 1 elements (Enduring Understandings, 

Essential Questions, Big Ideas) found in the Content Standards. 

� Varied evidence that checks for understanding (e.g., tests, quizzes, prompts, student work samples, 
observations). 

Beverage quiz (as one of the many such examples): 

� Using empty containers, have students choose which beverage would be a healthy 

choice and why. 

 Fruit drink Gatorade 

 Orange Juice Pepsi 

Correct answer would be orange juice since it is the only one that states juice in its name.  

If it does not say juice, it has added sugar. 
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Student Self-Assessment and Reflection 

� Opportunities for self-monitoring learning (e.g., reflection journals, learning logs, pre- and post-tests, self-

editing—based on ongoing formative assessments). 

Keep daily food diary and evaluate weekly by self and peers. 

 

 

 

 

Stage 3 – Learning Plan 

(Learning activities need to align with Stage 1 and Stage 2 and show 
connections to prior learning) 

 _________________________________________________________________  

Key Learning Events Needed to Achieve Unit Goals 

� Scaffold in order to acquire information, construct meaning, and practice transfer of understanding. 

� Provide ongoing opportunities for self-monitoring and self-evaluation. 

 
Lesson plans may be attached to Stage 3 and must include relevant citations and follow U.S. copyright laws.  
http://www.umuc.edu/library/copy.shtml 

www.Healthteacher.com lessons   

• Lesson 1:  Let’s Feed Our Bodies 

• Lesson 2:  Food Guide Pyramid 

• Lesson 3:  Food Packages 

 

Resources and Teaching Tips 

Resources 

� Include a variety of resources (texts, print, media, and web links) that best supports the unit. 

• www.healthteacher.com 

• www.kidshealth.org 

• www.mypryamid.org 

Bring in empty food containers for students to examine. 

Teaching Tips 

� Provide tips to help teachers identify and correct student misunderstandings and weaknesses. 

Do not let your personal preferences come out in the lesson.  Students need to give foods a 

taste before saying they dislike something.  Keep in mind students need to think with their 

brains, not their bellies. 

Remember when students look at empty food packages and examine what pictures and 

words they see, it can help them make healthy choices.  The ingredient label will be looked 

at to see if SUGAR or FAT is one of the first things listed.  Some of the MANY examples to 

use: 

• Strawberry Jello food package may look like it contains strawberries, but the first 

ingredient is SUGAR. 

• Cream cheese sounds like it should be in the milk group but has no calcium, only FAT or 

milk. 

• Sunny Delight looks like orange juice but contains lots of SUGAR and is called a 

BEVERAGE, not juice. 
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• Fruit Loops cereal has no fruit but is loaded with SUGAR. 

• Cheese curls have no calcium or milk but lots of FAT. 

 

Accommodations/Differentiation 

� Stage 2 and 3 allow students to demonstrate understanding with choices, options, and/or variety in the 

products and performances without compromising the expectations of the Content Standards. 

� Describe how instruction may be varied to address differences in readiness, interest, and/or learning 

profiles. 

Using visuals will help students understand about packaging. 

 

 

 

 

Design Principles for Unit Development 

Please check the design principles below that are embedded within the unit. 

 

 International Education - the ability to appreciate the richness of our own cultural 

heritage and that of other cultures and to provide cross-cultural communicative 

competence. 

   Universal Design for Learning - the ability to provide multiple means of 

representation, expression, and engagement to give learners various ways to acquire 

and demonstrate knowledge. 

 21st Century Learning – the ability of to use skills, resources, and tools to meet 

the demands of the global community and tomorrow’s workplace.  (1) Inquire, think 

critically, and gain knowledge, (2) Draw conclusions make informed decisions, apply 

knowledge to new situations, and create new knowledge, (3) Share knowledge and 

participate ethically and productively as members of our democratic society, (4) 

Pursue personal and aesthetic growth.  (AASL, 2007) 

(Briefly explain how design principle(s) are embedded within the unit design.) 

Children are consumers of food products and are influenced by many factors.  Learning how 

to read clues and make healthy choices will enrich the quality of their lives. 

 

 

 

Connections to Other Areas 

Suggestions for integrating instruction with other curricular areas, school support services (health services, 
counseling, nutrition services, and school climate) families and communities. 

Invite the cafeteria manager into the classroom to reinforce the importance of eating 

healthy food and reducing sugar and fat intake. 
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Delaware Model Unit Gallery Template:  Health Education 

This unit has been created as an exemplary model for teachers in (re)design of course 

curricula.  An exemplary model unit has undergone a rigorous peer review and jurying 

process to ensure alignment to selected Delaware Content Standards.  

Unit Title:  It’s Great to Be ME! 

Designed by:  Libby Thomas 

District:  DOE Consultant 

Grade Cluster:  K-2 

Time Frame:  3 to 5 Classes over 3 Weeks 

 _________________________________________________________________  

Summary of Unit 

Students will begin to recognize that some responsibility for their good mental health begins 

with them.  The students will look at family and peer dynamics, reflect on personal 

attributes, and begin to see themselves in the greater context of their world.  The students 

will learn to recognize and assess their moods and feelings, strategies to lighten sad or 

unhappy feelings, and when to seek help from trusted adults.  Lessons will emphasize 

appreciation of unique qualities, positive self-image, and some ways to respond to negative 

feelings. 

 _________________________________________________________________  
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Stage 1 – Desired Results 

(What students will know, be able to do and understand) 
 _________________________________________________________________  

Delaware Health Education Standards  

 1. Students will understand essential health concepts in order to transfer knowledge into 

actions for life.  Specify core concepts to be addressed: 

Mental Health, Personal Health & Wellness 

  2.  Students will analyze the influence of family, peers, culture media, technology and other 

factors on health behavior.* 

  3.  Students will demonstrate the ability to access information, products, and services to 

enhance health.* 

  4.  Students will demonstrate the ability to use interpersonal communication skills to enhance 

health and avoid or reduce health risks. 

  5.  Students will demonstrate the ability to use decision-making skills to enhance health. 

  6.   Students will demonstrate the ability to use goal-setting skills to enhance health. 

  7.  Students will demonstrate the ability to practice health-enhancing behaviors and avoid or 
reduce health risks. 

  8.   Students will demonstrate the ability to advocate for personal, family and community health. 

* Includes technology integration 

Big Idea:  Health is Personal Power  

Unit Enduring Understandings 

� Full-sentence, important statements or generalizations that specify what students should understand from 

the Big Ideas (s) and/or Content Standards and that are transferable to new situations 

• Every person has special characteristics. 

• Everyone has feelings. 

• Everyone needs help and support at times. 

• Identifying and responding appropriately to a wide range of emotions contributes to a 

healthy lifestyle. 

Essential Questions 

What is Health? 

What prevents people from practicing healthy behavior? 

Unit Essential Questions 

� Open-ended questions designed to guide student inquiry and learning. 

• What makes people unique? 

• Are all feelings healthy? 

• Who can help? 
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Knowledge and Skills 

� Needed to meet Content Standards addressed in Stage 3 and assessed in Stage 2. 

 Students will know… 

• That some feelings are healthy. 

• That to be sad or unhappy may be okay (appropriate to the situation). 

• That sometimes they can help themselves feel better. 

• How to make choices that can make them feel better. 

• When to ask for help. 

• That there are trusted adults for help with feelings. 

 Students will be able to… 

• Demonstrate their family relationships and accomplishments. 

• Make positive choices that will make them feel better. 

• Identify and respond appropriately to a wide range of emotions. 

• Articulate ways to ask for help with feelings. 
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Stage 2 – Assessment Evidence 

(Evidence that will be collected to determine whether or not Desired Results 
are achieved) 

 _________________________________________________________________  

Suggested Unit Transfer Task(s)  

An effective transfer task for ALL students should be designed to include: 

� Complex, real-world, authentic applications 

� Demonstration of high-level thinking with one or more facets of understanding (e.g., explain, interpret, 
apply, empathize, have perspective, self-knowledge) 

Students will design and make a scrapbook entitled “It’s Great to be ME!”  The scrapbook 

will be individual, but will incorporate family and pet photos or drawings, activities, 

classmates, friends, special adults, and events.  Students will include activities that 

generate happy feelings (learning to tie shoes, ballet performances, helping grandma with 

chores, first tooth, recitation of pledge of allegiance, etc.) and some that make them feel 

sad or angry (poor test grade, friend moving away, lost toy, argument with sibling, etc.).  

Students will mark those special people who help with sad moods, celebrate happy feelings, 

or assist with conflict resolution. 

With a partner, students will pretend they are a grandparent telling the story of a favorite 

grandchild using the scrapbook as their template.  Students will use stories to tell about 

pictured events and people. 

Rubric(s) 

� Scoring guide to evaluate transfer tasks used as evidence of student proficiency. 

 

An effective scoring guide should: 

� Measure what is appropriate for the Content Standard that is assessed.  

� Provide opportunities for differentiation of the transfer tasks used as evidence of student proficiency. 

4. Student work demonstrates a developing sense of self-worth, pride in unique attributes, 

understanding of feelings, identification of trusted adults for help with strong feelings, 

appropriate self-management of negative feelings, and the ability to assess personal 

feelings in response to every day stimuli. 

3. Student work demonstrates a developing sense of self-worth, some pride in unique 

abilities, less clear understanding of feelings, some identification of trusted adults, 

inconsistent self-management techniques, and assessment of emotions in response to 

daily stimuli. 

2. Student work does not demonstrate a developing sense of self-worth or pride in unique 

abilities.  There is identification of trusted adults without identified self-management 

techniques or knowledge of when to seek help for negative feelings.  There is 

inconsistent ability shown in assessment of emotions in response to daily stressors. 

1. Student work does not indicate developing self-worth.  The work does not show unique 

abilities or pride in being unique.  There is limited or no identification of trusted adults, 

self-management skills, or self-assessment of feelings in response to daily stressors. 
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Other Evidence 

� Performance Assessment(s) for student understanding of the Stage 1 elements (Enduring Understandings, 
Essential Questions, Big Ideas) found in the Content Standards. 

� Varied evidence that checks for understanding (e.g., tests, quizzes, prompts, student work samples, 

observations). 

A family diagram will be completed with family assistance.  It will show parent(s), 

caregiver(s), pets, and other members of the household.  

Students will role-play responses to a scenario about anger due to being refused permission 

to sleepover at a friend’s house. 

Student Self-Assessment and Reflection 

� Opportunities for self-monitoring learning (e.g., reflection journals, learning logs, pre- and post-tests, self-

editing—based on ongoing formative assessments). 

Students will do a journal of moods for one week.  It will show moods of each day and what 

the student does about the mood. 

1. Students will indicate what action taken regarding the mood (i.e., nothing—it was a 

good mood; sing a song, talk with mom about anger towards a sibling, read a book if 

sad, play with sister if lonely, etc.). 

2. Students will edit their moods journal with different inks to show moods or feelings 

that could/should have been altered.  Using another color, they will indicate what 

feelings needed the assistance of a trusted adult and which the student could handle 

independently. 

Students will write or draw a response to the prompt:  What can you do to help people in 

your family feel better?  Suggestions include hugs, clean your room, set the table, help 

carry groceries, do assigned tasks without complaining, give a drawing. 
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Stage 3 – Learning Plan 

(Learning activities need to align with Stage 1 and Stage 2 and show 
connections to prior learning) 

 _________________________________________________________________  

Key Learning Events Needed to Achieve Unit Goals 

� Scaffold in order to acquire information, construct meaning, and practice transfer of understanding. 

� Provide ongoing opportunities for self-monitoring and self-evaluation 

 

Lesson plans may be attached to Stage 3 and must include relevant citations and follow U.S. copyright laws.  
http://www.umuc.edu/library/copy.shtml 

 

1. Tell a short story about a boy who lost his dog.  Ask the students to help you list on 

the board all the feelings/emotions that the boy experienced:  sadness, fear, anxiety, 

grief, guilt, worry, anger, etc.  List the people who helped the boy try to find the dog 

and who helped him deal with his strong responses to the loss.  Were they the same 

people?  Emphasize the role of family and trusted adults. 

 

Health Education Lesson Plan 

Title: My Family 

Big Idea:  Health is Personal Power 

 

K-2 Unit Cluster Enduring Understandings 

 

 

 It is important to grow up healthy 

 My family and community help me to be healthy (schools, churches, clubs, 

etc.) 

 Some but not all adults are reliable sources of health information 

 Health risks are reduced by effective interpersonal communication 

 Some decisions can be made individually while other require assistance 

 To reach my goals and do my best depends on my behavior 

 It is important to verbalize my health needs 

 

 

Unit Essential Questions 

 

What makes people unique? 

Are all feelings healthy? 

How are feelings identified? 

Who can help? 

 

Delaware Health Education Standards 

 

 Health Concepts Skills 

        

 Tobacco, Alcohol & Drugs  INF 

 Injury Prevention & Safety  AI 

 Nutrition & Physical Activity  IC 
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 Family Life & Sexuality  DM 

 Personal Health & Wellness  GS 

 Mental Health  SM 

 Community & Environmental Health  AV 

   

 

Lesson Summary 

Students will construct a pictorial of their family unit, including pets. An 

emphasis will be on the uniqueness of each family and the importance of 

personal, social, emotional/mental and financial support as functions of the 

family. The actual number of family members or blood relationships are less 

important than the love and support shared by family members. 

Students will know… Students will be able to…                       

All families are not the same and that is okay! 

 

Families depend on each other. 

 

All family members depend on each other. 

Identify family members and pets

 

Describe functions of the family

 

Identify their role in the family

 

 

Time: 

 

One class period and home assignment  

 

Materials and Preparation 

 

Paper  

Markers 

Sample diagram of family 

 

Resources and Web Links 

 

Telljohan, Susan. Health Education: Elementary and Middle School 

Applications (2007). 

 

Other lessons can be found at www.HealthTeacher.com 

 

Teaching Steps   

 

1. Remind the students of the story about the boy and his lost dog and the 
feelings associated with that event. 

2. Brainstorm how the boy’s family might have responded (helped him search, put 
an ad in the paper, cry with him, hug him, etc) 

3. Suggest to the students how the teacher’s family might have responded. 
4. Model a diagram of an imaginary family (hint: use a non-traditional type 

family). 

5. Name each family member and pet and the role each plays in the family 
structure (adult female/financial support, adult male/homemaker, 

children/chores, read aloud to younger sibling, etc). Emphasis should be placed 

on emotional support and love. 

6. Students will make a picture or diagram of their family unit and list under each 
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member their important contributions to the family. This is a home assignment. 

7. Students will share their project with one more student. Ask each pair to list 
how their families differ (mom works outside the home, grandma is primary 

caregiver, three generations live together, etc) 

8. List family differences on the board. 
9. Ask how the families are the same: love, respect, empathy, sympathy, sharing, 

etc. 

10. List those qualities on the board. Ask student pairs to reflect on how families 
are unique, but all okay. 

Assessment(s) for Lesson 

 

This is a formative assessment piece of other evidence that students are learning and 

understanding.  

 

Teacher Notes 

 

Some students may not return this assignment. Perhaps some extra time could be 

allotted for those students to do the work in class. 

 

 

 

 

2. Introduce essential questions. 

 

 

3. Assign scrapbook project.  Send assignment and parent letter home (appendix A).  

Hint:  The transfer task depends on this project from home, so, it may be helpful to 

ask for a signature on the parent letter. 

 

Health Education Lesson Plan 

Title:  IT’s Great to be ME! 

Big Idea:  Health is Personal Power 

 

K-2 Unit Cluster Enduring Understandings 

 

 

 It is important to grow up healthy 

 My family and community help me to be healthy (schools, churches, clubs, 

etc.) 

 Some but not all adults are reliable sources of health information 

 Health risks are reduced by effective interpersonal communication 

 Some decisions can be made individually while other require assistance 

 To reach my goals and do my best depends on my behavior 

 It is important to verbalize my health needs 

 

 

Unit Essential Questions 

 

What makes people unique? 

Are all feelings healthy? 
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How are feelings identified? 

Who can help? 

 

Delaware Health Education Standards 

 

 Health Concepts Skills 

        

 Tobacco, Alcohol & Drugs  INF 

 Injury Prevention & Safety  AI 

 Nutrition & Physical Activity  IC 

 Family Life & Sexuality  DM 

 Personal Health & Wellness  GS 

 Mental Health  SM 

 Community & Environmental Health  AV 

   

 

Lesson Summary 

Students will be asked to demonstrate their knowledge of their individual 

family, how they feel about themselves and their families, and show their 

triumphs and sadness. Using a scrapbook that they will design at home, 

students will identify good and bad times and family connections. The 

scrapbook will be used as a tool for the transfer task. 

Students will know… Students will be able to…                       

The importance of talking with 

parents/caregivers about feelings. 

 

The importance of being aware of one’s 

feelings and being sensitive to the feelings of 

others. 

 

The characteristics of a responsible family 

member. 

identify trusted adults. 

 

Demonstrate the ability to describe feelings 

appropriately. 

 

Demonstrate communication skills necessary 

to express needs and wants appropriately.

 

 

Time: 

 

Two separated class periods and one week at home to make the scrapbook   

 

Materials and Preparation 

 

Construction paper 

Folders or binders 

Colored markers or crayons 

Glue 

Photos, magazines, scraps of material 

Sample scrapbooks 

 

Resources and Web Links 

 

Telljohan, Susan. Health Education: Elementary and Middle School 

Applications (2007). 
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Other lessons can be found at www.HealthTeacher.com 

 

Teaching Steps   

 

1. Ask students to describe a scrapbook. 
2. List the descriptions on the board. 
3. Using the items, describe the elements needed for the project: 

Must have a cover 

Second page will be the family diagram 

Photos or drawings of family members including pets 

Labeled pictures of happy times 

Lists or pictures of sad times 

All family members should be included with at least one feeling 

4. Brainstorm with students how the scrapbook could be constructed. Suggestions 
could include the use of a binder, hole punched construction paper with yarn 

fastener, etc. Stress originality. 

5. Remind students that they will be sharing their projects with their classmates.       
6. Model a scrapbook that is teacher made or from another class (with that 

student’s permission). 

7. Send home assignment sheet. 
8. When projects are returned, have students share their scrapbooks in pairs. 
9. Ask students to share similarities they see (happy about lost primary tooth, sad 

about rainy day, enjoy dance lessons, angry about sibling argument, etc). 

10. List similarities on the board. 
11. Have students reflect in pairs on generalities of happy and sad feelings. 
 

 

Assessment(s) for Lesson 

 

See unit rubric for this assignment and transfer by grandparent role play. 

 

Teacher Notes 

 

Some students may not return this assignment. Perhaps some extra time could be 

allotted for those students to do an in-class abbreviated assignment of the scrapbook. 

 

 

Sample Parent Letter for k-2 Mental Health Unit 
 

Teacher 

Health Education Class 

School 
 

Date 

 

Dear Families of Class _____, 
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For the next three weeks, our class will be studying what 

feelings and emotions are, how they can be managed, and the 

importance of a strong family unit for support for all of us. We 

will stress that all families are different, that some have no 
blood ties at all, but are still true families. As part of our unit, 

each student will complete a diagram at home showing who 

their family members are, including pets and their names. All 

members of the household should be included. This 
assignment is due _________________. 

 

A second home assignment is to make a scrapbook entitled, 

“It’s Great to be ME!” Please include entries of happy times 

such as first steps, learning to tie shoes, the first day of 
school, grandmas’s special birthday party,  favorite adults 

(perhaps a relative, godparent or family friend), pictures of 

pets, vacations, etc.  Please include some sad times for study. 

Do NOT include events that will overly upset your child. Some 

suggestions are a poor test score, an unkind remark, or a 
peer argument. Every child is special and unique. The 

scrapbook should demonstrate what makes your child special. 

Please note: If you do not have photos to put in the 

scrapbook, you may have your child draw the entries and help 

him label the drawings. When the scrapbook is brought to 
class, students will be asked to mark those adults with a star 

who would help them with happy and sad feelings and conflict 

resolution. This assignment is due on _______________. 

 
Thank you for your help with these assignments. At the end of 

the unit, your student will bring home these projects and class 

assignments of a mood journal and a short essay. Please 

contact me at ______________ if you have questions about 

the assignments. 
 

Sincerely, 
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4. Have students write or draw a short reflection piece in response to the prompt: What 

can I do to help my family if they feel sad? 

 

5. Present lesson on identification of feelings called Feelings Float Like Balloons.  The 

lesson will help students identify feelings using balloons.  In small groups, students will 

create lists of feelings.  The teacher will facilitate the discussion and label prepared 

colored circles (balloons) with the identified feelings (anger, happiness, sadness, 

calmness, etc.) and place in a “bunch” on a display site. 

 

Sample Parent Letter for k-2 Mental Health Unit 

 

Teacher 
Health Education Class 

School 

 

Date 

 
Dear Families of Class _____, 

 

For the next three weeks, our class will be studying what 

feelings and emotions are, how they can be managed, and the 
importance of a strong family unit for support for all of us. We 

will stress that all families are different, that some have no 

blood ties at all, but are still true families. As part of our unit, 

each student will complete a diagram at home showing who 

their family members are, including pets and their names. All 
members of the household should be included. This 

assignment is due _________________. 

 

A second home assignment is to make a scrapbook entitled, 

“It’s Great to be ME!” Please include entries of happy times 
such as first steps, learning to tie shoes, the first day of 

school, grandmas’s special birthday party,  favorite adults 

(perhaps a relative, godparent or family friend), pictures of 

pets, vacations, etc.  Please include some sad times for study. 

Do NOT include events that will overly upset your child. Some 
suggestions are a poor test score, an unkind remark, or a 

peer argument. Every child is special and unique. The 

scrapbook should demonstrate what makes your child special. 

Please note: If you do not have photos to put in the 
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scrapbook, you may have your child draw the entries and help 

him label the drawings. When the scrapbook is brought to 

class, students will be asked to mark those adults with a star 

who would help them with happy and sad feelings and conflict 
resolution. This assignment is due on _______________. 

 

Thank you for your help with these assignments. At the end of 

the unit, your student will bring home these projects and class 
assignments of a mood journal and a short essay. Please 

contact me at ______________ if you have questions about 

the assignments. 

 

Sincerely, 
 

 

 
 

 

 

6. Assign students a weeklong daily moods journal in which they are to describe at least 

two emotions they experienced that day and how they responded to them.  See self-

assessment for details. 

 

7. Present lesson called Managing Feelings.  In this lesson, the students will regroup the 

feelings balloons created in the first lesson into two groups: feelings that are great as 

they are, and feelings that need to be recognized and addressed by the student with or 

without help from an adult. 

 

8. Collect and grade scrapbooks.  Have students revise if needed.  Retain for the transfer 

task. 

 

9. Review moods journal as a reflection activity by having students share in pairs.  Hint: 

this may be difficult for some students.  If students wish to work independently, ask 

them to draw a picture of a time when they were happy or proud.  Pairs will use 

markers to indicate which moods could be left alone or self-managed and which ones 

needed the help of a trusted adult.  Collect and review entries.  An optional activity is a 

second week of entries, comments, and discussion. 

 

10. Present the lesson on identification and communication with trusted adults called Name 
that Grownup.  In this lesson, small groups of students will brainstorm a list of 

responsible adults (not by name but by title such as mother, grandparent, teacher, 

nurse, doctor).  The students will write their words on 3x5 cards that the teacher will 

collect, shuffle, and redistribute to the groups.  Students will decide if the suggestions 

are feasible or should be discarded and report their decisions to the whole group. 
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11. Have students role-play a scenario on how they would handle anger when mom says 
s/he cannot sleep over at a friend’s house.  Students will work in small groups, 

brainstorm and list possible responses to the situation, and choose the best response.  

They should discuss how a trusted adult could help.  Role-plays should be done before 

the whole class with class discussion following each scenario. 

 

12. The transfer task requires the use of the scrapbooks made at home.  In groups of four, 
each student is to pretend to be a grandparent who is telling the story of the life of a 

child to grandchildren.  Remind students to point out how special people helped the 

grandparent and grandchild through difficult times and great ones and how they felt.  

Hint: This may be a difficult task for some children so it may be helpful for some 

children to complete 1:1 with the teacher. 

 

13. Revisit the balloons.  Ask the students to think about intensity of feelings now, when 
and how to ask for help, and when to try self-management techniques first.  Have 

students share their opinions with a classmate.   

 

 

 

Resources and Teaching Tips 

Resources 

� Include a variety of resources (texts, print, media, and web links) that best supports the unit. 

www.HealthTeacher.com 

Telljohan, S, et al. Health Education: Elementary and Middle School Applications (2007). 

Teaching Tips 

� Provide tips to help teachers identify and correct student misunderstandings and weaknesses. 

Students may stumble as they talk about families since many do not live in what has 

historically been considered a traditional family.  Explain that one’s family does not need to 

have specific members or blood relatives.  Love, help, and support make a family. 

Puppets can often be used to allow the third-party expression of feelings.  For students with 

difficulty in expression, this may be a helpful accommodation to the transfer task. 

Accommodations/Differentiation 

� Stage 2 and 3 allow students to demonstrate understanding with choices, options, and/or variety in the 

products and performances without compromising the expectations of the Content Standards. 

� Describe how instruction may be varied to address differences in readiness, interest, and/or learning 
profiles. 

Students may need to use drawings rather than words for their transfer task and prompts if 

unable to write at grade level. 

Drawings may be substituted for photos in the scrapbook. 

Puppets may be used in the role-play if students are more comfortable. 

 

Design Principles for Unit Development 
Please check the design principles below that are embedded within the unit 
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  International Education - the ability to appreciate the richness of our own cultural 

heritage and that of other cultures and to provide cross-cultural communicative 

competence. 

   Universal Design for Learning - the ability to provide multiple means of 

representation, expression, and engagement to give learners various ways to acquire 

and demonstrate knowledge. 

  21st Century Learning – the ability of to use skills, resources, and tools to meet 

the demands of the global community and tomorrow’s workplace.  (1) Inquire, think 

critically, and gain knowledge, (2) Draw conclusions make informed decisions, apply 

knowledge to new situations, and create new knowledge, (3) Share knowledge and 

participate ethically and productively as members of our democratic society, (4) 

Pursue personal and aesthetic growth.  (AASL, 2007) 

(Briefly explain how design principle(s) are embedded within the unit design.) 

Students are asked to identify emotions and feelings then apply those findings to new 

situations as they grow intellectually and emotionally. 

 

 

 

Connections to Other Areas 
Suggestions for integrating instruction with other curricular areas, school support services (health services, 

counseling, nutrition services, and school climate) families and communities. 

This unit can be reinforced by the counselor and school nurse if needed.  The teacher should 

be alert to any needs for referral for any mental health needs.  There may be times when 

students confide situations of abuse that must, by law, be reported to the proper 

authorities. 
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Delaware Model Unit Gallery Template:  Health Education 

This unit has been created as an exemplary model for teachers in (re)design of course 

curricula.  An exemplary model unit has undergone a rigorous peer review and jurying 

process to ensure alignment to selected Delaware Content Standards.  

 

Unit Title: Risk Watch:  Street Smarts 

Designed by:  Kim O’Malley, BSN, Risk Watch Coordinator, Delaware 

Agency:  DuPont Hospital for Children 

Grade Cluster:  K–2 

Time Frame:  4 lessons 

 _________________________________________________________________  

Summary of Unit 

Students will learn safety concepts and skills using the Risk Watch curriculum (1998 

National Fire Protection Association, Quincy, Massachusetts 02269-9101) and will 

demonstrate their skills using Safety Town (available through the University of Delaware 

Cooperative Extension).  Safety Town is a replica of a miniature town where students rotate 

through various stations and practice safety in simulated situations.  Students will explore 

safety concepts regarding motor vehicle safety, bicycle safety, and water safety.  

Preventable accidental injury to children is a Centers for Disease Control (CDC) focus of 

concern. 

Risk Watch Curriculum is owned by the National Fire Protection Association and may be 

implemented only after instructor training.  Teachers and curriculum directors may reach 

Kim O’Malley, State Coordinator of Risk Watch, to arrange teacher trainings and to schedule 

the use of Safety Town.  After the training workshop, materials needed for teaching the 

program will be given to the teachers at no charge, along with the resource kit of props for 

visual aids. 

 

 _________________________________________________________________  
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Delaware Risk Watch 
Delaware State Fire School 

1461 Chestnut Grove Rd. 
Dover, DE  19904 

Phone: 302-739-4773 
Fax: 302-739-4436 

Email: kim.omalley@state.de.us 
 
 

Department of Education, 
 

I am writing this to allow the Department of Education to showcase the Risk 

Watch curriculum on their Delaware Recommended Curriculum website on 
the Health Education page.  I have also received permission from the 

National Fire Protection Association to utilize the Risk Watch curriculum for 
the Health Education web page. 

 
 

 
Thank you, 

 

Kimberly O’MalleyKimberly O’MalleyKimberly O’MalleyKimberly O’Malley    
Risk Watch Coordinator 
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Stage 1 – Desired Results 

(What students will know, be able to do and understand) 
 _________________________________________________________________  

Delaware Health Education Standards 

 1. Students will understand essential health concepts in order to transfer knowledge 

into actions for life.  Specify core concepts to be addressed: 

 Injury Prevention; Personal Health and Wellness; Physical Activity 

  2. Students will analyze the influence of family, peers, culture media, technology and 

other factors on health behavior.* 

  3. Students will demonstrate the ability to access information, products and services 

to enhance health.*   

  4. Students will demonstrate the ability to use interpersonal communication skills to 

enhance health and avoid or reduce health risks. 

  5. Students will demonstrate the ability to use decision-making skills to enhance 

health. 

  6. Students will demonstrate the ability to use goal-setting skills to enhance health. 

  7. Students will demonstrate the ability to practice health-enhancing behaviors and 

avoid or reduce health risks. 

  8. Students will demonstrate the ability to advocate for personal, family and 

community health. 

 * Includes technology integration 

 

Big Idea:  Health is Personal Power 

 

Unit Enduring Understanding 

� Full-sentence, important statements, or generalizations that specify what students should understand from 

the Big Ideas(s) and/or Content Standards and that are transferable to new situations. 
 

• It is important to grow up safe and healthy. 

 

Essential Questions 

• What is Health? 

• What prevents people from practicing healthy behavior? 

Unit Essential Questions 

� Open-ended questions designed to guide student inquiry and learning. 
 

• Why choose safety? 

• Why does safety matter? 

 

Knowledge and Skills 

� Needed to meet Content Standards addressed in Stage 3 and assessed in Stage 2. 
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 Students will know… 

• The rules to ride, walk, or bike safely. 

• Safety rules in and around water. 

• Safety rules on and around the bus. 

• The importance of using a child safety seat or booster seat and the safest place to sit in 

the car. 

 Students will be able to… 

• Share stories of safe and unsafe behavior around walking and riding a bike. 

• Practice the correct use of protective safety gear (helmet, pads, personal flotation 

devices (PFDs), correct clothing and shoes, safety belts, child safety seats, etc.). 

• Demonstrate the danger zone around a bus. 

• Demonstrate how to follow safety directions using the Safety Town scenario. 

 

 

 

 

Stage 2 – Assessment Evidence 

(Evidence that will be collected to determine whether or not Desired Results 
are achieved) 

 _________________________________________________________________  

Suggested Unit Transfer Task(s)  
 
An effective transfer task for ALL students should be designed to include: 

� Complex, real-world, authentic applications 

� Demonstration of high-level thinking with one or more facets of understanding (e.g., explain, interpret, 

apply, empathize, have perspective, self-knowledge) 

Students will demonstrate many aspects of safety guided by community experts and high 

school student mentors using "Safety Town" available through the University of Delaware 

Cooperative Extension - Georgetown Campus.  Students will make the right choices in risky 

situations using the skills, attitude, and motivation developed through lessons on motor 

vehicle safety, pedestrian safety, and water safety. 

Rubrics 

� Scoring guide to evaluate transfer tasks used as evidence of student proficiency 
 
An effective scoring guide should: 

� Measure what is appropriate for the Content Standard that is assessed.  

� Provide opportunities for differentiation of the transfer tasks used as evidence of student proficiency. 

4. Students consistently make safe choices in risky situations such as crossing streets, 

riding in vehicles, or being near the water. Student work demonstrates the skill of self-

management in response to challenges by experts in pedestrian, traffic and water safety 

in Safety Town. 

3. Students occasionally falter in choosing safe choices in risky situations around the water, 

as pedestrians, or in motor vehcles. Student work usually demonstrates the skill of self-

management associated with pedestrian, traffic, and water safety in Safety Town. 

2. Students sometimes make safe choices in risky situations such as crossing the streets, 

riding in vehicles, or being near the water. Student work sometimes demonstrates self-

management skills associated with pedestrian, traffic and water safety. 
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1. Students rarely make safe choices in risky situations such as crossing the streets, riding 

in vehicles, or being near the water. Student work may or may not demonstrate self 

management skills associates with pedestrian, traffic, and water safety. 

Other Evidence 

� Performance Assessment(s) for student understanding of the Stage 1 elements (Enduring Understandings, 

Essential Questions, Big Ideas) found in the Content Standards 

� Varied evidence that checks for understanding (e.g., tests, quizzes, prompts, student work samples, 

observations) 

Pre-/ post-test:  http://www.riskwatch.org/knowledge.html 

 

 
Student Self-Assessment and Reflection 

� Opportunities for self-monitoring learning (e.g., reflection journals, learning logs, pre- and post-tests, self-
editing—based on ongoing formative assessments). 

Safety Survey and Human Graph done with parents: 
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Street Smarts Safety Survey 

Teacher   Name  

  Class  

  Period  

  Date  
 

Please fill out this survey with the help of your parents. 

1. Do you have a helmet that fits?  Do you wear it when you ride your bicycle? 

 

2. How do you check your bicycle before you start riding it? 

 

3. Which side of the road do you ride your bicycle?  Which side do you walk? 

 

4. What is the best color you should wear when you are walking or riding your bicycle? 

 

5. Where should you sit when you are riding in a car?  Why should you sit there?  How old before you can 

sit in the front seat? 

 

6. Name the type of car seat you should be sitting in the back seat of a car. 

 

7. What is the first thing you and your parents should do when you get into a car?  
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8. Name 2 rules you should follow when swimming in a pool or a lake. 

 

9.  What should you wear when you are on a boat?  

 

10. What do the letters PFD mean? 

 

11. Name 2 rules you should follow when you are riding the school bus.  

 

12. How many feet should you be away from the school bus to stay out of the Danger Zone? 

 

 

 

 

 

 

 

 

Using the prompt “what area of safety is most difficult fUr me?”, students will write, draw, 

or discuss how they can better practice safety. 
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Stage 3 – Learning Plan 

(Learning activities need to align with Stage 1 and Stage 2 and show 
connections to prior learning) 

 _________________________________________________________________  

Key Learning Events Needed to Achieve Unit Goals 

� Scaffold in order to acquire information, construct meaning, and practice transfer of understanding 

� Provide ongoing opportunities for self-monitoring and self-evaluation 

 
Lesson plans may be attached to Stage 3 and must include relevant citations and follow U.S. copyright laws.  
http://www.umuc.edu/library/copy.shtml 

Lessons are from Risk Watch, Safety Program, grades one and two.  Teachers will follow the 

curriculum for lessons one, seven, and eight in this unit.  Teachers are reminded that 

training and curricula are available through the Fire School. 

� Lesson One:  Motor Vehicle Safety 

� Lesson Seven:  Bike and Pedestrian Safety 

� Lesson Eight:  Water Safety 

 

Resources and Teaching Tips 

Resources 

� Include a variety of resources (texts, print, media, and web links) that best supports the unit. 

 

 Kim O’Malley, Risk Watch Coordinator 

 DuPont Hospital for Children 

 Delaware State Fire School 

 Business: (302) 739-4773 

 Fax:  (302) 739-4436 

 Kim.omalley@state.de.us 

 (E-mail display as: Omalley Kim (FireSchool) 
 

Injury Risk Area Grade Level 
Motor Vehicle Safety All Age Levels 
Booster Seat    
Steering Wheel, Auto Safety Mirror, Rear View Mirror   
Traffic Signs (Stop, Yield, etc)   
10 foot prints(for bus safety to show the danger zone)   
Signs: stop Do Not Enter, RxR  

Fire and Burn Prevention 
  

Smoke Alarm   
CO Monitor   
Fire Helmet,  Flashlight   
Signs: meeting place, stop drop & roll; exit, fire department   
Candles  
Phone for practicing 9-1-1  
Choking, Suffocation. . . Prevention   
Small toys:  marbles, jacks, bouncing balls   
Jump rope, yo-yo   
Food items: peanuts, popcorn, hard candies (teacher to supply)   
Hair beads, hair pins   
Rope/cords, plastic bags, balloons, curtain cords   
Poisoning Prevention   
Poison or Candy posters   
Signs:  Hospital, poison, doctor   
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Teacher Box: household items   
Falls Prevention   
Non skid rug   
Night light   
Small toys:  hot wheel cars, telephone cords   
Shoe  Strings   
Signs: Danger, Entrance   
Firearms Injury Prevention   
Trigger Lock   
Telephone   
Gun Lock Box   
Posters   
Bike and Pedestrian Safety   
Bike Helmet, Air Pump, Bike Lock   
Horn, Reflector   
Knee and Elbow Pads   
Signs   
Street Signs   
Water Safety   
Water wings (not safe practices)   
Life Jacket, Doll that wears life jacket   
Life Saver   
Flippers, towel, sunglasses, spray bottle   
Pool toys, bucket, shovel  

 

 

Risk Watch Safety Program. National Fire Protection Association (NFPA) Quincy, 

Massachusetts, 1998.  

What Is Safety Town? 

Safety Town is a comprehensive safety education program that INTRODUCES safety 

awareness and preventive practices to preschool and early school age children. 

Safety Town Layout 

Consists of miniature town complete with house, sidewalks, crosswalks, railroad crossings, 

street markings, etc., which is set up at a school facility. 

Children practice and experience simulated situations so that they may respond decisively 

when confronted with those same situations in real life.  Parents can also be involved in the 

program so they may supplement the learning at home. 

 

Teaching Tips 

� Provide tips to help teachers identify and correct student misunderstandings and weaknesses. 

 

• Some students may need to do safety survey with the teacher. 

• Children learn through THEIR OWN INVOLVEMENT—under the guidance of a teacher, 

uniformed personnel, and instructors. 

 

Accommodations/Differentiation 

� Stage 2 and 3 allow students to demonstrate understanding with choices, options, and/or variety in the 

products and performances without compromising the expectations of the Content Standards. 
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� Describe how instruction may be varied to address differences in readiness, interest, and/or learning 

profiles. 
 

• Some students may be unable to write their self-assessment so they could draw their 

responses. 

• Safety Town is designed to accommodate the learning needs of all students. 

 

 

 

Design Principles for Unit Development 
Please check the design principles below that are embedded within the unit 

   International Education - the ability to appreciate the richness of our own cultural 

heritage and that of other cultures and to provide cross-cultural communicative 

competence. 

   Universal Design for Learning - the ability to provide multiple means of 

representation, expression and engagement to give learners various ways to acquire 

and demonstrate knowledge. 

  21st Century Learning – the ability of to use skills, resources, and tools to meet the 

demands of the global community and tomorrow’s workplace.  (1) Inquire, think 

critically, and gain knowledge, (2) Draw conclusions make informed decisions, apply 

knowledge to new situations, and create new knowledge, (3) Share knowledge and 

participate ethically and productively as members of our democratic society, (4) 

Pursue personal and aesthetic growth. (AASL, 2007) 

(Briefly explain how design principle(s) are embedded within the unit design.) 

Students will practice necessary safety skills and concepts a variety of ways, including 

written and oral stories that solve various situations.  They will use a facsimile of a town and 

practice bike and pedestrian safety. 

 

 

 

Connections to Other Areas 
Suggestions for integrating instruction with other curricular areas, school support services (health services, 

counseling, nutrition services, and school climate) families and communities. 

Bike helmets from home will be assessed for size and fit and correct use.  Safety officers 

from the police and fire departments could be available as resources.  Another available 

resource for bike helmet fitting and pedestrian safety is the Delaware Department of 

Transportation’s (DelDOT’s) Bike and Pedestrian Planning Department.  The Risk Watch 

Coordinator located at the Delaware State Fire School is available with Safety Town to offer 

expert reinforcement of the lessons as well as contact information for the resources listed 

above. 

Water safety is important in Delaware, a coastal state. The Red Cross could offer 

suggestions and pamphlets about PFDs, or perhaps a visit with samples of different PFDs 

and how to wear them.  Safety on ice could be emphasized by Coast Guard representatives.  

This unit offers many opportunities for community and family involvement. 

* Physical Education professionals can utilize the curriculum and correlate the lessons to 

their programs. 
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Delaware Model Unit:  Health Education 
 

This unit has been created as an exemplary model for teachers in (re)design of course 

curricula.  An exemplary model unit has undergone a rigorous peer review and jurying 

process to ensure alignment to selected Delaware Content Standards. 

Unit Title:  CATCH a Healthy Heart 

Designed by: Libby Thomas, School Health Consultant 

 Nemours Health & Prevention Services 

Grade Level(s):  3–5 

Time Frame:  5 Lessons 

 ________________________________________________________________________  

Summary of Unit 

CATCH (Coordinated Approach To Child Health) is sponsored by the Nemours Health and 

Prevention Services in Delaware.  Materials to present this unit and expand it are available 

through the Nemours Foundation.  District teams (made up of health educators, physical 

educators, cafeteria personnel, administrators, classroom teachers, and others) are required 

for CATCH professional development.  Teachers wishing to use this unit of instruction should 

contact their district lead teacher or curriculum supervisor for further information. 

Hearty Heart and Friends will help third graders learn about everyday food choices that are 

low in fat, sugar, and salt.  They will determine that nutrition and physical activity are 

essential to the maintenance of a healthy heart.  Using creative role play to demonstrate 

understanding, students will learn about having a healthy heart using a CATCH Curriculum 

from FlagHouse, Inc. 

This unit was developed for the Delaware Department of Education website with the 

permission of FlagHouse, Inc., publisher of Hearty Heart and Friends, Third Grade 

Curriculum, CATCH, 2002, FlagHouse, Inc. 

 ________________________________________________________________________  

 

 

 

Stage 1 – Desired Results 
(What students will know, do, and understand) 

 ________________________________________________________________________  

Delaware Health Education Standards  

 Include those addressed in Stage 3 and assessed in Stage 2. 

 1. Students will understand essential health concepts in order to transfer knowledge 

into actions for life.  Specify core concepts to be addressed: Physical Activity and 

Nutrition; Personal Health and Wellness. 

  2. Students will analyze the influence of family, peers, culture media, technology and 

other factors on health behavior.* 

  3. Students will demonstrate the ability to access information, products and services to 

enhance health.* 

  4. Students will demonstrate the ability to use interpersonal communication skills to 

enhance health and avoid or reduce health risks. 
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  5. Students will demonstrate the ability to use decision-making skills to enhance health. 

  6. Students will demonstrate the ability to use goal-setting skills to enhance health. 

  7. Students will demonstrate the ability to practice health-enhancing behaviors and 

avoid or reduce health risks. 

  8.  Students will demonstrate the ability to advocate for personal, family and community 

health. 

 * Includes technology integration 

 

Big Idea(s) 

 Transferable core concepts, principles, theories, and processes from the Content Standards. 

 

 Health is personal power. 

 

Unit Enduring Understanding 

 Full-sentence, important statements or generalizations that specify what students should understand from 

the Big Ideas (s) and/or Content Standards and that are transferable to new situations. 
 

 It is important to grow up healthy. 

Essential Questions 

 What is Health? 

 What prevents people from practicing healthy behavior? 

Unit Essential Questions(s) 

 Open-ended questions designed to guide student inquiry and learning. 

 

 Why is it important to eat well and exercise regularly? 

 

Knowledge and Skills 

 Needed to meet Content Standards addressed in Stage 3 and assessed in Stage 2. 

 Students will know… 

 Low fat and low salt foods are healthier than high fat, high sodium foods. 

 Too much fat is not good for them. 

 Physical activity is important for a healthy heart. 

 Students will be able to… 

 Choose heart healthy foods from a clues poster. 

 Compare labels for salt and fat content. 

 Distinguish between Everyday foods and Sometimes foods. 

 Set a goal for physical activity. 
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Stage 2 – Assessment Evidence 
(Evidence that will be collected to determine whether or not Desired Results are 

achieved) 
 ________________________________________________________________________  

Suggested Performance/Transfer Tasks 

 Performance/transfer tasks as evidence of student proficiency 

 
An effective assessment for ALL students should be designed to include: 

 Complex, real-world, authentic applications. 

 Assessment(s) for student understanding of the Stage 1 elements (Enduring Understandings, Essential 

Questions, Big Ideas) found in the Content Standards. 

 Demonstration of high-level thinking with one or more facets of understanding (e.g., explain, interpret, 

apply, empathize, have perspective, self-knowledge). 

Students will choose their favorite vending machine snack food.  Using the food label on the 

back, they will analyze for fat, salt, and sugar and compare to the recommended daily 

amount indicated on the label.  Using that information as an after-school caregiver, they will 

write a letter to their supervisor asking him/her to include/exclude that item from the after-

school snacks offered to the children in the aftercare program. 

Rubric 

 Scoring guide to evaluate performance/transfer tasks used as evidence of student proficiency. 

 
An effective scoring guide should: 

 Measure what is appropriate for the Content Standard that is assessed. 

 Provide opportunities for differentiation of the performance/transfer tasks used as evidence of student 
proficiency. 

4: Student work demonstrates the ability to use the food label and the clues chart to make 

informed decisions.  Despite the label of “favorite snack food,” the student bases the 

decision for their request on the facts discovered using the food label and available 

information. 

3: Student work demonstrates some ability to use the food label, but is swayed by the 

remembrance of taste of the snack food and what they think other children would 

prefer.  Less use of facts is shown in the request made to the caregiver. 

2: Student work is less complete and less thoughtful.  Little reference is made to the 

results from assessing fats, salt, and sugar in the request to the supervisor. 

1: Student work is minimal and/or does not address the task presented.  The work is 

incomplete and/or inaccurate and does not use the facts from the food label to persuade 

the supervisor. 

Other Evidence 

 Varied evidence that checks for understanding (e.g., tests, quizzes, prompts, student work samples, 

observations and supplements the evidence provided by the task). 
 

 Lesson Two:  Paragraph on vending machine finds. 

 Lesson Three:  Activity Sheet, cartoon completion, page 68. 

 Lesson Three:  Goal-setting exercise for physical activity, page 69. 

 Lesson Four:  Word Search, page 103, answers on page 104. 

 

Student Self-Assessment and Reflection 
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 Opportunities for self-monitoring learning (e.g., reflection journals, learning logs, pre- and post-tests, self-

editing—based on ongoing formative assessments). 

At the end of lesson five, students will write a paragraph describing how they feel about 

what they have learned about everyday foods and many snack foods.  They will describe 

how they plan to choose foods when they are permitted to choose for themselves. 

 

 

 

Stage 3 – Learning Plan 
(Design learning activities to align with Stage 1 and Stage 2 expectations) 

 ________________________________________________________________________  

Key Learning Events Needed to Achieve Unit Goals 

 Instructional activities and learning experiences needed to align with Stage 1 and Stage 2 expectations. 

 
Include these instructional elements when designing an effective and engaging learning plan for ALL students: 

 Align with expectations of Stage 1 and Stage 2. 

 Scaffold in order to acquire information, construct meaning, and practice transfer of understanding. 

 Include a wide range of research-based, effective, and engaging strategies. 

 Differentiate and personalize content, process, and product for diverse learners. 

 Provide ongoing opportunities for self-monitoring and self-evaluation. 

Introduce the unit by reading “Hi There Earthlings!”, a story on pages 15–22.  At the 

completion of the story, place transparency 1, page 23, on the board.  Ask students to 

identify the characters.  Explain that the characters will help them learn about how to have 

a healthy heart. 

Lesson One:  Hearty Goes on a Mission 

 Activity 1 – Review the basic function and maintenance of the circulatory system (pages 

26–27). 

 Activity 2 – Show Hearty Heart Adventure Story video (10 minutes, script of episode 1 

video on pages 29–32).  This episode provides an introduction to the characters and to 

the concepts of this unit. 

 Activity 3 – Summarize lesson (pages 28–29). 

Lesson Two:  Hearty and His Friends Land on Earth 

Frosted mini-wheat cereal could be served as a snack during this lesson. 

 Activity 1 – Review that the heart is a muscle that needs fuel and exercise to remain 

strong.  It is important to start young to keep the heart healthy (page 42). 

 Activity 2 – Watch video Hearty and His Friends Land on Earth (15 minutes, script of 

episode 2 on pages 47–51). 

 Ask students to write a paragraph about what Hearty and his friends found in the 

vending machines. 

 Activity 3 – Identification of Everyday Foods. 

 Use an enlarged copy of the “Clues to Heart Healthy Eating” poster (page 53) to 

introduce students to foods that are lower in fat, salt, and sugar—calling these foods 

“everyday foods” or “Go” foods. 
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Lesson Three:  Hearty and Flash Meet Sittin’ Sam 

Introduce the lesson by having a student volunteer read aloud their paragraph about the 

vending machine finds. 

 Activity 1 – View Hearty and Sam Meet Sittin’ Sam (10 minutes, script of episode 3 on 

pages 62–66). 

 Student discussion of the adventure story using prompts on pages 58–59. 

 Activity 2 – Hand out Activity Sheet (page 68) for students to take home for completion.  

Then give the students Activity Sheet 6 (page 69) for a physical activity goal-setting 

exercise.  Collect the goals and set aside for the next lesson. 

Lesson Four:  Hearty and Dynamite Meet Food Fat 

Three students will volunteer to read goals set in Activity 6 of Lesson Three.  Record two or 

three goals on the board as students are reading.  Ask how their goals will affect their 

hearts (increase heart rate, increased blood flow and oxygen, etc.). 

 Activity 1 – View Hearty and Dynamite Meet Food Fat (10 minutes, script of episode 4 on 

pages 98-100).  Process the video segment using page 80. 

 Activity 2 – Word Search Puzzle of “everyday foods” and physical activities.  Use pages 

101–102 to explain the word search and what each word means to healthy eating.  Hand 

out page 103 (answers on page 104) for student homework. 

Summarize lesson, emphasizing everyday foods vs. high fat and high salt foods.  Use page 

84, A, B, C, and E to review lesson. 

Lesson Five:  Hearty and His Friends Learn About Salt and Sodium 

 Activity 1 – View Hearty and His Friends Learn About Salt and Sodium (10 minutes, 

script of episode 6 on pages 120–122).  Discuss the video for five minutes using section 

C and D, page 114, to guide your work. 

 Activity 2 – Ask students to list all the foods they ate yesterday for breakfast, lunch, 

dinner, and snacks.  Introduce activity using transparency of “key” located on bottom 

left of page 122.  “Emphasize” box and Section D located on page 116 provide the 

instructions and background for this activity. 

 Activity 3 – Label reading. 

Follow instructions on page 117, A and B, to introduce and explain transparency 7, found on 

page 124. 

Review:  Everyday foods should be chosen as often as possible for good heart health.  

Students will write a paragraph describing how they feel about what they have learned 

about everyday foods and many snack foods.  They will describe how they plan to choose 

foods when they are permitted to choose for themselves. 

This has been a unit with a lot of information!  Perhaps students could be rewarded with a 

healthy snack and a few minutes of line dancing? 
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Resources and Teaching Tips 

 A variety of resources are included (texts, print, media, web links). 

 Help in identifying and correcting student misunderstandings and weaknesses. 

 

 Hearty Heart and Friends, Third Grade Curriculum, CATCH (Coordinated Approach To 

Child Health), 2002. FlagHouse, Inc. 

 www.kidshealth.org 

 www.healthteacher.org 

 www.heartinfo.org 

Teaching Tips 

 Provide tips to help teachers identify and correct student misunderstandings and 

weaknesses. 

 CATCH educators are asked to: 

 Emphasize fun and benefits of physical activity 

 Encourage cooperation, participation, and off-site activity 

 Practice equity 

 Discuss rules and practice routines 

 Keep kids on task and on track 

 Establish and enforce safety zones 

 There is a comprehensive family component attached to the work of this unit in the 

curriculum on pages 182–221. 

 Please note that pages 229–240 offer current and accurate background information for 

the teacher. 

 If time permits, there are opportunities for classroom snack making. 

Differentiation 

 Stage 2 and 3 allow students to demonstrate understanding with choices, options, and/or variety in the 
products and performances without compromising the expectations of the Content Standards. 

 Instruction is varied to address differences in readiness, interest, and/or learning profiles. 

 Accommodations and differentiation strategies are incorporated in the design of Stage 2 and 3. 

 

 Clues poster (page 53) could be enlarged and in clear sight of all students. 

 Offer extra times to review the video segments. 

 Word wall. 

 A collection of food labels for students to review would be a great addition to the 

classroom library 

 

 

 

Design Principles for Unit Development 

At least one of the design principles below is embedded within unit design 

 International Education – the ability to appreciate the richness of our own cultural 

heritage and that of other cultures and to provide cross-cultural communicative 

competence. 

 Universal Design for Learning – the ability to provide multiple means of 

representation, expression and engagement to give learners various ways to acquire and 

demonstrate knowledge. 
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 21st Century Learning – the ability of to use skills, resources, & tools to meet the 

demands of the global community and tomorrow’s workplace. (1) Inquire, think 

critically, and gain knowledge, (2) Draw conclusions make informed decisions, apply 

knowledge to new situations, and create new knowledge, (3) Share knowledge and 

participate ethically and productively as members of our democratic society, (4) Pursue 

personal and aesthetic growth.(AASL,2007) 

Students will experience video presentation and review of the information using the script of 

each segment.  Studying the facts about the consumption of low-fat and low-sodium foods 

combined with physical activity, students will draw conclusions about how they can set goals 

to enhance a lifelong healthy heart. 

 

 

 

Content Connections 
Suggestions for integrating instruction with other curricular areas, school support services (health services, 

counseling, nutrition services, and school climate), families, and communities. 

This unit would be a great opportunity for collaboration with the physical education teacher 

and the cafeteria staff. 

There is an extensive family component in the workbook. 
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Delaware Model Unit Gallery Template:  Health Education 

This unit has been created as an exemplary model for teachers in (re)design of course 

curricula.  An exemplary model unit has undergone a rigorous peer review and jurying 

process to ensure alignment to selected Delaware Content Standards. 

 

Unit Title:    Risk Watch:  Household Hazards Reporter 

Designed by:   Kim O'Malley, BSN, Risk Watch Coordinator 

Organization:   DuPont Hospital for Children 

Grade Cluster:   3–5 

Time Frame:   4 Lessons 

 _________________________________________________________________  

Summary of Unit: 

Students will learn safety concepts and skills using the Risk Watch curriculum (1998 

National Fire Protection Association, Quincy, Massachusetts 02269-9101) and will 

demonstrate their safety skills using the Risk Watch curriculum, which is owned by the 

National Fire Protection Association and may be implemented only after instructor training. 

Teachers and curriculum directors may reach Kim O'Malley, State Coordinator of Risk 

Watch, to arrange teacher trainings.  After the training workshop, materials needed for 

teaching the program will be given to the teachers at no charge, along with the resource kit 

of props for visual aids. 

Students will explore their home environment for safety and for prevention of fires, 

poisonings, and falls.  Using the Risk Watch curriculum for grades 3 through 5, the teacher 

and students will be safety reporters as they ensure the safety of the student’s 

environment. 

 

 

 

Stage 1 – Desired Results 
(What students will know, be able to do and understand) 

 _________________________________________________________________  

Delaware Health Education Standards 

  1. Students will understand essential health concepts in order to transfer knowledge 

into actions for life.  Specify core concepts to be addressed: Injury Prevention and 

Safety; Community and Environmental Health. 

  2. Students will analyze the influence of family, peers, culture media, technology and 

other factors on health behavior.* 

  3. Students will demonstrate the ability to access information, products and services to 

enhance health.*   

  4. Students will demonstrate the ability to use interpersonal communication skills to 

enhance health and avoid or reduce health risks. 

  5. Students will demonstrate the ability to use decision-making skills to enhance health. 

  6. Students will demonstrate the ability to use goal-setting skills to enhance health. 
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  7. Students will demonstrate the ability to practice health-enhancing behaviors and 

avoid or reduce health risks. 

  8. Students will demonstrate the ability to advocate for personal, family and community 

health. 

 * Includes technology integration 

 

Big Idea:  Health is Personal Power 

 

Unit Enduring Understanding 

� Full-sentence, important statements or generalizations that specify what students should understand from 

the Big Ideas(s) and/or Content Standards and that are transferable to new situations. 

It is important to grow up safe and healthy. 

 

Essential Questions 

• What is Health? 

• What prevents people from practicing healthy behavior? 

Unit Essential Questions 

� Open-ended questions designed to guide student inquiry and learning. 

• Why choose safety? 

• Why does safety matter? 

 

Knowledge and Skills 

� Needed to meet Content Standards addressed in Stage 3 and assessed in Stage 2. 

 Students will know… 

• How to exit a burning building. 

• How to properly test a smoke alarm. 

• The proper placement of smoke alarms in the house. 

• How to define a poison. 

• How to identify a household item that could be poisonous. 

• Rules of safe play on the playground. 

• How to access emergency help using the 9-1-1 system. 

 Students will be able to… 

• Draw and practice a home escape plan. 

• Explain and assist their parents in testing the smoke alarm and show where the alarms 

need to be placed inside their home. 

• Correctly identify household items that could be a potential poison and how to properly 

secure them from younger siblings and relatives. 

• Demonstrate stop, drop, roll, cool, and call as the correct procedure to extinguish a 

clothing fire. 
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• Practice how to call 9-1-1 and give the proper information to the operator using the 9-1-

1 simulator available from the Delaware State Fire School 

 

 

 

Stage 2 – Assessment Evidence 
 (Evidence that will be collected to determine whether or not Desired Results are 

achieved) 
 _________________________________________________________________  

Suggested Unit Transfer Task(s)  
 
An effective transfer task for ALL students should be designed to include: 

� Complex, real-world, authentic applications 

� Demonstration of high-level thinking with one or more facets of understanding (e.g., explain, interpret, 

apply, empathize, have perspective, self-knowledge) 

As a county home inspector, you will take all of the risk areas in this unit and choose one 

room in your home to investigate for safety violations.  During this investigation, you will 

identify potential hazards in the home, unsafe items, fire hazards, and items that should be 

locked up or out of reach of children.  Students will use the five Ws (who, what, when, 

where, and why) to discuss how each is a hazard.  After the investigation is complete, you 

will present a PowerPoint presentation to the class explaining what hazards were found and 

how each hazard should be eliminated to make the room safe. 

Rubrics 

� Scoring guide to evaluate transfer tasks used as evidence of student proficiency. 

 
An effective scoring guide should: 

� Measure what is appropriate for the Content Standard that is assessed. 

� Provide opportunities for differentiation of the transfer tasks used as evidence of student proficiency. 

 

4. Students consistently make safe choices in risky situations such as escaping from the 

home in a fire, assisting parents with testing and placing smoke alarms in the home, 

identifying potential poisons in the home, playing safely on the playground, and 

assisting someone if they are choking.  Student work appropriately demonstrates the 

skill of self-management in response to challenges and scenarios presented by the 

curriculum. 

3. Students usually make safe choices in risky situations such as escaping from home in a 

fire, assisting parents with testing and placing fire alarms properly, identifying potential 

poisons in the home, playing safely on the playground, and assisting someone if they 

are choking.  Student work adequately demonstrates the skill of self-management in 

response to challenges and scenarios presented by the curriculum. 

2. Students will sometimes make safe choices in risky situations such as escaping from 

home in a fire, assisting parents with testing and placing smoke alarms, identifying 

potential poisons in the home, playing safely on the playground, and assisting someone 

if they are choking.  Student work occasionally demonstrates the skill of self-

management in response to challenges and scenarios presented by the curriculum. 

1. Students will rarely make safe choices in risky situations such as escaping from home in 

a fire, assisting with testing and placement of smoke alarms, identifying potential 

poisons in the home, playing safely on the playground, and assisting someone if they 

are choking.  Student work poorly demonstrates the skill of self-management in 

response to challenges and scenarios presented by the curriculum. 
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Other Evidence 

� Performance Assessment(s) for student understanding of the Stage 1 elements (Enduring Understandings, 
Essential Questions, Big Ideas) found in the Content Standards 

� Varied evidence that checks for understanding (e.g., tests, quizzes, prompts, student work samples, 

observations) 

Pre-/post-test – link (http://www.riskwatch.org/knowledge.html) 

Using the attached worksheet, students will draw a home escape plan with their parents 

showing at least two exits from each room and identifying the location of each smoke alarm 

and their meeting place location.  Students will then agree to practice the plan twice a year 

with their parents. 
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Memorize your fire department’s emergency phone 
number and write it here: 

Use the space below to create your home fire escape plan.  

 

  Draw a floor plan or a map of your home. Show all doors and windows.  
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   Mark two ways out of each room.  
 • Mark all of the smoke alarms with   . Smoke alarms should be in each sleeping 
room, outside each sleeping area, and on every level of the home.  
  Pick a family meeting place outside where everyone can meet.  
  Remember, practice your plan at least twice a year!  
 

 Check out www.sparky.org for fire safety games and activities. Sparky® is a 
trademark of NFPA. Grown-ups: Children don’t always awake when the smoke alarm sounds. Know what 
your child will do before a fire occurs. Get more information on smoke alarms and escape planning at 
www.nfpa.org/factsheets.  

 
 

 

 

 

 

Students will practice writing their Emergency Contact information on the Emergency Phone 

Numbers Worksheet 
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 7 

 
 

 

 

Using the Hidden Risks worksheet from the Risk Watch 3rd and 4th grade curriculum, 

students will identify potential choking, suffocation, and strangulation risks and explain why 

they are considered a risk.  Students will also explain the three ways a person’s airway can 

be blocked and the definitions of each term.  Kim O’Malley will provide the 5th grade 

teachers a copy of the worksheet upon request. 

Students will break up into groups and write 5 safety tips on one of the risk areas discussed 

in the unit and present them on the morning announcements.  Students may choose a 

period of time to declare as that risk area’s safety time (week or month). 

Optional but Fun:  Fire Prevention poster/essay contest available from your local fire 

company for the children to draw and write about various fire safety scenarios based on 

grade level.  Contests are judged and awards are given at the local, county, and state 

levels. 

Link (http://www.dvfassn.com/documents/5/45778.pdf) Note – Deadlines are updated each 

year and the Specials Division topics are changed yearly.  Other Grade Level Topics remain 

the same each year. 

Using either the Find a Risk worksheet in the curriculum binder or the larger What’s a Risk 

poster in the sleeve in the back of the curriculum binder, students will identify 5 unsafe 
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behaviors and explain in a report to the class what is unsafe about the behavior and how 

they could make it safe. 

 

Student Self-Assessment and Reflection 

� Opportunities for self-monitoring learning (e.g., reflection journals, learning logs, pre- and post-tests, self-
editing—based on ongoing formative assessments). 

Students will write a story answering the following questions: 

� What should you do if you see someone choking? 

� What is the universal sign for choking? 

� What can you do to prevent yourself from choking? 

� What foods should you be very careful eating? 

� They will also explain safe practices when they are eating. 

As safety reporters, you are investigating safe and unsafe play on the playground for the 

evening news report.  You will be taking pictures of these safe and unsafe practices and 

completing a report.  Your report will consist of these pictures and explanations.  When all 

of the reports are completed, the class can put them together in a storybook and present it 

to the Kindergarten or first grade classes. 

Students will break into groups of two or three and interview each other on what they 

learned about poison prevention.  They will ask each other a series of questions on 

prevention in the home, the definition of a poison, how they can reach the Poison Control 

Center, and identify some potential poisons.  Each student will write in a journal the 

answers they receive.  This can be done for each of the risk areas discussed in this unit. 

Students can keep a log of one meal at home tracking the food they eat, the time they sat 

down to eat, the time they finished the meal, and the number of times they chewed each 

bite.  The logs will be part of a group discussion about eating safely to prevent choking.  

Teachers can also reflect on the various types of food children need to be more cautious 

with when eating. 

 

 

 

Stage 3 – Learning Plan 
(Learning activities need to align with Stage 1 and Stage 2 and show connections to 

prior learning) 
 _________________________________________________________________  

Key Learning Events Needed to Achieve Unit Goals 

� Scaffold in order to acquire information, construct meaning, and practice transfer of understanding 

� Provide ongoing opportunities for self-monitoring and self-evaluation 
 
Lesson plans may be attached to Stage 3 and must include relevant citations and follow U.S. copyright laws.  
http://www.umuc.edu/library/copy.shtml 

Risk Watch, National Fire Protection Association, 1981, Quincy, Massachusetts, Safety 

Program for grades 3 through 5: 

� Lesson Two:  Fire and Burn Protection 

� Lesson Three:  Choking, Suffocation, and Strangulation 

� Lesson Four:  Poisoning Prevention 

� Lesson Five:  Falls Prevention 
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Resources and Teaching Tips 

Resources 

� Include a variety of resources (texts, print, media, and web links) that best supports the unit. 

 

• www.Kidshealth.org 

• www.healthteacher.com 

• American Association of Poison Control Centers (www.aapcc.org) 

• www.Sparky.org 

• www.nfpa.org 

• Kim O'Malley, Risk Watch Coordinator, duPont Hospital for Children, Delaware State Fire 

School, phone 302 739-4773, fax 302-739-4436, kim.omalley@state.de.us 

• Mike Lowe, Public Education Senior Instructor, Delaware State Fire School, phone 302-

739-4773, fax 302-739-6245 

 
Injury Risk Area Grade Level 
Motor Vehicle Safety  All Age Levels 
Booster Seat    
Steering Wheel, Auto Safety Mirror, Rear View Mirror   
Traffic Signs (Stop, Yield, etc)   
10 foot prints(for bus safety to show the danger zone)   
Signs: stop Do Not Enter, RxR  

Fire and Burn Prevention 
  

Smoke Alarm   
CO Monitor   
Fire Helmet,  Flashlight   
Signs: meeting place, stop drop & roll; exit, fire department   
Candles  
Phone for practicing 9-1-1  
Choking, Suffocation. . . Prevention    
Small toys:  marbles, jacks, bouncing balls   
Jump rope, yo-yo   
Food items: peanuts, popcorn, hard candies (teacher to supply)   
Hair beads, hair pins   
Rope/cords, plastic bags, balloons, curtain cords   
Poisoning Prevention    
Poison or Candy posters   
Signs:  Hospital, poison, doctor   
Teacher Box: household items   
Falls Prevention    
Non skid rug   
Night light   
Small toys:  hot wheel cars, telephone cords   
Shoe  Strings   
Signs: Danger, Entrance   
Firearms Injury Prevention    
Trigger Lock   
Telephone   
Gun Lock Box   
Posters   
Bike and Pedestrian Safety    
Bike Helmet, Air Pump, Bike Lock   
Horn, Reflector   
Knee and Elbow Pads   
Signs   
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Street Signs   
Water Safety    
Water wings (not safe practices)   
Life Jacket, Doll that wears life jacket   
Life Saver   
Flippers, towel, sunglasses, spray bottle   
Pool toys, bucket, shovel  

 

Teaching Tips 

� Provide tips to help teachers identify and correct student misunderstandings and weaknesses. 

 

• Children learn through THEIR OWN INVOLVEMENT...under guidance of a teacher, 

uniformed personnel, and instructors. 

• Student workbooks are provided with the curriculum books in either printed form 

through a request sent to Kim O'Malley, Risk Watch Coordinator, or in CD-Rom format 

included with the curriculum books.  The computer disk will be provided upon request. 

• Definitions of vocabulary words related to content are located in the Risk Watch 

curriculum books.   

 

 

     Household Hazards Vocabulary 
 

� Choking – results when someone swallows something that obstructs the airway 

� Suffocation – results from being enclosed in something that blocks the intake of air 

� Strangulation – results when someone’s airway id compressed 

� Heimlich Maneuver – abdominal thrusts that lift the diaphragm forcing enough air 

from the lungs to create and artificial cough.  The cough is intended to move and 

expel an obstructing foreign object in the airway. 

� Poison – any product or substance that can harm someone if it is used in the wrong 

way, by the wrong person, or in the wrong amount. 

 

 
 

 

 

• Uniformed fire personnel may be contacted through your local fire company or through 

the Delaware State Fire School for demonstrations. 

• The hazard house or the 9-1-1 Simulator may be requested through Mike Lowe, 

Delaware State Fire School, phone 302-739-4773, Michael.lowe@state.de.us 

 

Accommodations/Differentiation 

� Stage 2 and 3 allow students to demonstrate understanding with choices, options, and/or variety in the 
products and performances without compromising the expectations of the Content Standards. 

Household Hazards 

Reporter 

Vocabulary Terms 
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� Describe how instruction may be varied to address differences in readiness, interest, and/or learning 

profiles. 

If classrooms do not have the capabilities to do a PowerPoint presentation, the students 

could do a poster presentation with the photos from their investigation on the playground of 

unsafe and safe behaviors. 

Teachers can have the students perform their self-assessment with the choking lesson on a 

snack in the classroom.  This would generate a classroom discussion after the task has been 

completed. 

The fire safety programs offered by the Delaware State Fire School are designed to 

accommodate the learning needs of all students. 

 

 

 

Design Principles for Unit Development 
Please check the design principles below that are embedded within the unit 

 International Education - the ability to appreciate the richness of our own cultural 

heritage and that of other cultures and to provide cross-cultural communicative 

competence. 

 Universal Design for Learning - the ability to provide multiple means of 

representation, expression and engagement to give learners various ways to acquire and 

demonstrate knowledge. 

 21st Century Learning – the ability to use skills, resources, and tools to meet the 

demands of the global community and tomorrow’s workplace.  (1) Inquire, think 

critically, and gain knowledge, (2) Draw conclusions make informed decisions, apply 

knowledge to new situations, and create new knowledge, (3) Share knowledge and 

participate ethically and productively as members of our democratic society, (4) Pursue 

personal and aesthetic growth.  (AASL, 2007) 

 

(Briefly explain how design principle(s) are embedded within the unit design.) 

Students will practice the necessary safety skills and concepts a variety of ways, including 

written and oral stories that solve various situations.  They will use their investigative skills 

to identify and show potential hazards in the home and be able to explain to their parents 

how to make their home safer and why something can be considered a poison.  They will 

also be able to use the 9-1-1 simulator to practice their home address and what to do in an 

emergency situation. 

 

 

 

Connections to Other Areas 
Suggestions for integrating instruction with other curricular areas, school support services (health services, 

counseling, nutrition services, and school climate) families and communities 

Students will practice learning their phone number and address on a worksheet before 

practicing on the 9-1-1 simulator.  Participation in the Fire Prevention Poster & Essay 

Contest through your local fire department will be a fun activity for the students to learn 

more about fire safety and to be eligible for awards at the local, county, and state levels.  

These activities will help to meet the curriculum standards set forth by House Bill 57. 

Poison Prevention, Choking, Strangulation, and Suffocation Prevention are important safety 

lessons to promote interaction with families and their communities. 
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The journal and story writing activities can be incorporated in the Language Arts lessons 

and done by the Language Arts teacher. 

The Delaware Volunteer Firemen’s Association Fire Prevention Poster Contest for 3rd grade 

could be included in the Art program.  The Essay Contest for 4th and 5th grade could be 

included in the Language Arts program.  The prizes for the winners are supplied by local fire 

departments and the county and state organizations. 

The photography and the PowerPoint Presentation activities can be incorporated in the 

Technology program.  The photography activity could also be incorporated in the Art 

program. 
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Delaware Model Unit Gallery Template:  Health Education 

This unit has been created as an exemplary model for teachers in (re)design of course 

curricula.  An exemplary model unit has undergone a rigorous peer review and jurying 

process to ensure alignment to selected Delaware Content Standards. 

Unit Title:  Risk Watch – Reporting Street Safety 

Designed by:  Kim O’Malley, BSN, Risk Watch Coordinator  

Organization:  duPont Hospital For Children 

Grade Cluster:  3–5 

Time Frame:  4 lessons 

 ________________________________________________________________________  

Summary of Unit 

Students will learn safety concepts and skills using the Risk Watch curriculum (1998 

National Fire Protection Association, Quincy, Massachusetts 02269-9101) and will 

demonstrate their skills using the Risk Watch curriculum which is owned by the National Fire 

Protection Association and may be implemented only after instructor training.  Teachers and 

curriculum directors may reach Kim O’Malley, State Coordinator of Risk Watch, to arrange 

and schedule teacher trainings. After the training workshop, materials needed for teaching 

the program will be given to the teachers at no charge, along with the resource kit of props 

for visual aids. 

As street reporters, students will investigate current events and their own environments to 

identify unsafe behaviors and practices and explain or show how to make them safe. 

 ________________________________________________________________________  
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Stage 1 – Desired Results 
(What students will know, be able to do and understand) 

 ________________________________________________________________________  

Delaware Health Education Standards  

 1. Students will understand essential health concepts in order to transfer knowledge 

into actions for life.  Specify core concepts to be addressed: Injury Prevention and 

Safety; Personal Health and Wellness. 

 2. Students will analyze the influence of family, peers, culture media, technology and 

other factors on health behavior.* 

 3. Students will demonstrate the ability to access information, products and services to 

enhance health.* 

 4. Students will demonstrate the ability to use interpersonal communication skills to 

enhance health and avoid or reduce health risks. 

 5. Students will demonstrate the ability to use decision-making skills to enhance health. 

 6. Students will demonstrate the ability to use goal-setting skills to enhance health. 

 7. Students will demonstrate the ability to practice health-enhancing behaviors and 

avoid or reduce health risks. 

 8. Students will demonstrate the ability to advocate for personal, family and community 

health. 

           * Includes technology integration 

Big Idea:  Health is Personal Power 

Unit Enduring Understanding 

� Full-sentence, important statements or generalizations that specify what students should understand from 

the Big Ideas(s) and/or Content Standards and that are transferable to new situations. 
 

• It is important to grow up safe and healthy. 

Essential Questions 

• What is Health? 

• What prevents people from practicing healthy behavior? 

Unit Essential Questions 

� Open-ended questions designed to guide student inquiry and learning. 
 

• Why choose safety? 

• Why does safety matter? 

Knowledge and Skills 

� Needed to meet Content Standards addressed in Stage 3 and assessed in Stage 2. 

 Students will know… 

• The rules to ride, walk, or bike safely. 

• Safety rules in and around water. 

• Safety rules on and around the bus. 

• The importance of using a booster seat and the safest place to sit in the car. 

• The laws in Delaware regarding bicycle safety, pedestrian safety, motor vehicle safety, 

and water safety. 
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 Students will be able to… 

• Demonstrate the danger zone around the bus. 

• Practice the correct use of protective safety gear (helmet, pads, personal flotation 

devices (PFDs), correct clothing and shoes, safety belts, and booster seats, etc.). 

• Assess various unsafe scenarios and explain how to make it safe. 
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Stage 2 – Assessment Evidence 
(Evidence that will be collected to determine whether or not Desired Results are 

achieved) 
 ________________________________________________________________________  

Suggested Unit Transfer Tasks 
 
An effective transfer task for ALL students should be designed to include: 

� Complex, real-world, authentic applications 

� Demonstration of high-level thinking with one or more facets of understanding (e.g., explain, interpret, 
apply, empathize, have perspective, self-knowledge) 

You are a news reporter for the local radio station.  You will apply your knowledge of the 

motor vehicle laws in Delaware to present a news report for your classmates using a current 

events article or a story.  As a reporter, you will show a risky situation and then describe 

the unsafe practice using Delaware laws to explain how to make it safe.  Be sure to utilize 

the 5 Ws (who, what, when, where, and why) when creating the news report. 

Rubrics 

� Scoring guide to evaluate transfer tasks used as evidence of student proficiency. 

 
An effective scoring guide should: 

� Measure what is appropriate for the Content Standard that is assessed. 

� Provide opportunities for differentiation of the transfer tasks used as evidence of student proficiency. 

 

4. The student consistently describes safe choices in risky situations such as crossing 

streets, riding in vehicles, or being near the water.  Student work demonstrates the skill 

of self-management in response to challenges and scenarios presented by current 

events. 

3. The student occasionally describes safe choices in risky situations such as crossing 

streets, riding in vehicles, or being near water.  Student work usually demonstrates the 

skill of self-management in response to challenges and scenarios presented by the 

current events chosen. 

2. The student sometimes describes making safe choices in risky situations such as 

crossing streets, riding in vehicles, or being near water.  Student work sometimes 

demonstrates the skill of self-management in response to challenges and scenarios 

presented by the current events. 

1. The student’s descriptions rarely identify safe choices in risky situations such as crossing 

streets, riding in vehicles, or being near water.  Student work may or may not 

demonstrate self-management skills in response to challenges and scenarios presented 

by the current events. 

Other Evidence 

� Performance Assessment(s) for student understanding of the Stage 1 elements (Enduring Understandings, 

Essential Questions, Big Ideas) found in the Content Standards. 

� Varied evidence that checks for understanding (e.g., tests, quizzes, prompts, student work samples, 

observations). 
 

• Pre-/post-test – Link (http://www.riskwatch.org/knowledge.html) 

• Use the workbook activity pages included on the CD-ROM in the curriculum books or 

contact the Risk Watch Coordinator (kim.omalley@state.de.us) for hardcopies of the 

workbooks for students. 
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Students will each create a water safety awareness flyer or brochure that can be posted 

outside the classroom and then sent home to their parents.  These flyers and brochures can 

show the dangers if the rules are disobeyed or they can just list the rules when swimming at 

a pool or at a beach or boating.  This activity can be done twice a year:  One time in the 

winter to show the dangers of water safety near icy bodies of water, and one time in the 

spring when people are thinking about swimming and boating in bodies of water. 

Students will demonstrate the different skills of riding a bicycle and correctly putting on a 

bicycle helmet guided through a Bicycle Rodeo course available through Delaware 

Department of Transportation (DelDOT) Bicycle and Pedestrian Planning Department. 

Students will write a story about riding their bicycle and include safety rules to follow while 

on their bicycle.  In this story, the students will include how to use hand signals and draw 

each of the hand signals at the end of the story. 

If the lesson is done in warm weather, students can complete the attached log sheet for 

time spent walking or riding a bicycle.  The teacher can use the log sheets turned in for 

class discussion on physical fitness and how the students were safe during their endeavors. 

 

Bicycle Riding Log 

 

Date Place I Rode Distance/Time on Bicycle 

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

 

 

Students will present a skit to the class as a bus driver with a group of students going on a 

field trip.  In this skit, they will explain the rules to follow while riding on a bus and show 

the danger zone around the bus.  The students in the field trip group may act out while 

pretending to ride on the bus, and the bus driver will ask the class which rule the children 

disobeyed and explain how they should behave. 
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Student Self-Assessment and Reflection 

� Opportunities for self-monitoring learning (e.g., reflection journals, learning logs, pre- and post-tests, self-

editing—based on ongoing formative assessments). 

Using the “What’s My Size” activity sheet, students will weigh themselves at home and have 

their parents assist them in filling out the worksheet.  The students will choose the correct 

safety seat for their weight and stand next to the correct safety seat.  The teacher will draw 

a graph on the board showing the number of students for each child passenger safety seat.  
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Stage 3 – Learning Plan 
(Learning activities need to align with Stage 1 and Stage 2 and show connections to 

prior learning) 
 ________________________________________________________________________  

Key Learning Events Needed to Achieve Unit Goals 

� Scaffold in order to acquire information, construct meaning, and practice transfer of understanding. 

� Provide ongoing opportunities for self-monitoring and self-evaluation. 

 
Lesson plans may be attached to Stage 3 and must include relevant citations and follow U.S. copyright laws.  
http://www.umuc.edu/library/copy.shtml 

Lessons are from Risk Watch, Safety Program, grades three, four, and five.  Teachers will 

follow the curriculum for lessons one, seven, and eight in these two units.  Teachers are 

reminded that training and curricula are available through the Delaware State Fire School. 

� Lesson One:  Motor Vehicle Safety 

� Lesson Seven:  Bike and Pedestrian Safety 

� Lesson Eight:  Water Safety 

 

 

 

Resources and Teaching Tips 

Resources 

� Include a variety of resources (texts, print, media, and web links) that best supports the unit. 

• www.Kidshealth.org 

• www.Healthteacher.com 

• www.ohs.delaware.gov 

• www.usa.safekids.org 

• www.imsafe.com 

• Anthony Aglio, DelDOT Bike Project Planner, State of Delaware, phone 302-760-2509, e-

mail Anthony.aglio@state.de.us 

• Kim O’Malley, Risk Watch Coordinator, duPont Hospital for Children, Delaware State Fire 

School, phone 302-739-4773, fax 302-739-6245, e-mail kim.omalley@state.de.us 

 
Injury Risk Area Grade Level 
Motor Vehicle Safety  All Age Levels 
Booster Seat    
Steering Wheel, Auto Safety Mirror, Rear View Mirror   
Traffic Signs (Stop, Yield, etc)   
10 foot prints(for bus safety to show the danger zone)   
Signs: stop Do Not Enter, RxR  

Fire and Burn Prevention 
  

Smoke Alarm   
CO Monitor   
Fire Helmet,  Flashlight   
Signs: meeting place, stop drop & roll; exit, fire department   
Candles  
Phone for practicing 9-1-1  
Choking, Suffocation. . . Prevention    
Small toys:  marbles, jacks, bouncing balls   
Jump rope, yo-yo   
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Food items: peanuts, popcorn, hard candies (teacher to supply)   
Hair beads, hair pins   
Rope/cords, plastic bags, balloons, curtain cords   
Poisoning Prevention    
Poison or Candy posters   
Signs:  Hospital, poison, doctor   
Teacher Box: household items   
Falls Prevention    
Non skid rug   
Night light   
Small toys:  hot wheel cars, telephone cords   
Shoe  Strings   
Signs: Danger, Entrance   
Firearms Injury Prevention    
Trigger Lock   
Telephone   
Gun Lock Box   
Posters   
Bike and Pedestrian Safety    
Bike Helmet, Air Pump, Bike Lock   
Horn, Reflector   
Knee and Elbow Pads   
Signs   
Street Signs   
Water Safety    
Water wings (not safe practices)   
Life Jacket, Doll that wears life jacket   
Life Saver   
Flippers, towel, sunglasses, spray bottle   
Pool toys, bucket, shovel  

 

Teaching Tips 

� Provide tips to help teachers identify and correct student misunderstandings and weaknesses. 

Children learn through THEIR OWN INVOLVEMENT—under guidance of a teacher, uniformed 

personnel, and instructors. 

Student workbooks are provided with the curriculum books through a request sent to Kim 

O’Malley, Risk Watch Coordinator, in either printed form or in CD-ROM format included with 

the curriculum books.  Kim O’Malley can also provide the CD-ROM for you if requested. 

Utilize some of the above websites for up-to-date information and the Office of Highway 

Safety website (www.ohs.delaware.gov) for Delaware laws regarding motor vehicle and 

pedestrian safety. 

 

Accommodations/Differentiation 

� Stage 2 and 3 allow students to demonstrate understanding with choices, options, and/or variety in the 
products and performances without compromising the expectations of the Content Standards. 

� Describe how instruction may be varied to address differences in readiness, interest, and/or learning 

profiles. 

The bicycle rodeo may be utilized to assist students with skills in riding their bicycle.  Some 

students may not be able to ride a bicycle and may be assisted through the course or opt to 

learn by watching.  These students should demonstrate how to properly wear a helmet and 

use the correct hand signals. 
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Magazines and other publications can be collected starting at the beginning of the school 

year so there is enough to use for the lesson. 

Skit guidelines should be detailed before the students complete the lesson. 

Students and the teacher should collect current event articles relating to motor vehicle, 

pedestrian, and water incidences at the beginning of the school year until the lesson is 

taught in class. 

Delaware laws should be printed out prior to the lessons. 

 

 

 

Design Principles for Unit Development 
Please check the design principles below that are embedded within the unit 

 

 International Education - the ability to appreciate the richness of our own cultural 

heritage and that of other cultures and to provide cross-cultural communicative 

competence. 

 Universal Design for Learning - the ability to provide multiple means of 

representation, expression, and engagement to give learners various ways to acquire 

and demonstrate knowledge. 

 21st Century Learning – the ability of to use skills, resources, and tools to meet the 

demands of the global community and tomorrow’s workplace.  (1) Inquire, think 

critically, and gain knowledge, (2) Draw conclusions make informed decisions, apply 

knowledge to new situations, and create new knowledge, (3) Share knowledge and 

participate ethically and productively as members of our democratic society, (4) Pursue 

personal and aesthetic growth.  (AASL, 2007) 

Students will practice necessary safety skills and concepts a variety of ways, including 

written and oral stories that solve various situations.  They will reference Delaware laws and 

explain how the situations may have been avoided. 

Students will show the skills and knowledge learned about bicycle safety with a bicycle 

rodeo course and helmet fitting presentation. 

 

 

Connections to Other Areas 
Suggestions for integrating instruction with other curricular areas, school support services (health 

services, counseling, nutrition services, and school climate) families and communities. 

School nurses can assist with information on the bike helmet bank for low-cost helmets for 

the students. 

Physical Education professional can utilize the curriculum and correlate the lessons to their 

programs. 

The bicycle rodeo may be used with physical education. 

Water safety is important in Delaware, a coastal state.  The Red Cross, YMCA, or DNREC 

(Fish & Wildlife) may offer pamphlets or suggestions about PFDs or perhaps a visit with 

samples of PFDs and how to wear them.  Safety on ice could be emphasized by Coast Guard 

representatives.  This unit offers many opportunities for community and family involvement. 
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The Risk Watch Coordinator located at the Delaware State Fire School is available with 

contact information for the resources needed to assist with the lessons in this unit. 

The journal writing activity can be incorporated in the Language Arts lessons and done by 

the Language Arts teacher. 

The current events activity can be incorporated in the Social Studies lessons and done by 

the Social Studies teacher. 
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